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Abstract 

On the basis of this research, the You Can Do It! Early Childhood Education Program (YCDI) 

was shown to have an impact on the social-emotional growth of 99 kids at a Catholic 

preparatory and grade 1 school in Melbourne, Australia. Ten weeks of YCDI lessons were 

given to one preparatory and one first-grade class at random, while the other preparatory and 

first-grade classes acted as the control group. Youngsters were taught perseverance, 

organization, and emotional resilience via the courses. An explicit, direct instruction program 

based on the “YCDI Early Childhood Curriculum was taught three times a week, supplemented 

with a wide range of social and emotional teaching approaches. Preparatory and grade 1 

students showed statistically significant improvements in social-emotional competence and 

well being, as well as a decrease in problem behaviors (externalizing, internalizing, and 

hyperactivity problems) and an increase in reading achievement (decoding text) for lower- 

achieving students. With reference to the function of explicit instruction in early childhood 

social and emotional” development, these results are explored. 
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Introduction 

Teachers in all “kinds of schools and at all levels need to build culturally sensitive social- 

emotional learning (SEL) abilities from preservice training forward, according to a growing 

body of research. (a) Developing foundational competencies for (b) maintaining their own 

health, well-being, and emotional resilience—to avoid burnout; (c) Fostering students' self- 

esteem and academic skills through strength-based, rigorous academic learning; and (d) 

engaging in authentic CRT, to equitably reach and teach students from diverse backgrounds 

and socioeconomic statuses. Preservice teacher education and in-service professional 

development programs in several jurisdictions have established standards or recommendations 

for the application of social-emotional learning (SEL). Only a tiny number of US colleges and 

universities have teacher training programs that emphasize and incorporate SEL =. There are 
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fewer and fewer pre-service teaching programs in the United States that emphasize an 

integrated SEL and culturally responsive teaching (CRT)” model. To better prepare kids to face 

"the tests of life, not the life of exams," social emotional learning (SEL) provides relevant 

techniques and practices for educators, families and communities. 3 A narrow concentration 

on academic success endangers not just our children's future potential as caring, contributing 

citizens, but also their mental health and the economy of Canada. As an example, consider the 

phenomenon of bullying. Thirty-three percent of boys and thirty percent of girls, aged 10 to 

16, participated in a recent research supported by Health Canada's Division for Child 

Development and Adolescence, which surveyed 7,235 Canadians from that age group. 4 

Assault, racial prejudice and rumor persecution were only some of the sorts of victimization 

that went place. According to the findings, females were more likely than boys to report being 

taunted (79%) and having rumors circulated about them (72%), while boys were more likely 

to report having been physically victimized (63%) than girls (45 percent versus 21 percent ). 

Victimization was shown to be connected with an elevated risk of mental health disorders 

among the study's young participants. Bullying's harmful repercussions do not stop with the 

victims. Some kids in grades 8 to 10 stated that they had observed bullying at least a few times 

throughout the school year, and this was linked to greater levels of sadness, according to a 

recent research of almost 400 students in these grades. 5 One example is bullying. 

The number of young people in the United States dealing with mental health issues is 

alarmingly high. Mental health services are under increasing demand due to the fact that, 

according to epidemiological statistics, nearly 20% of Canadian children and adolescents have 

mental health issues serious enough to need them,6 Mental illness is predicted to be the 

country's most costly health care issue by 2020. – Psych Central When teaching children in a 

rapidly changing and complicated culture, instructors must also pay attention to their social 

and emotional development, since these abilities cannot be taken for granted. When you realize 

that school-based learning is relational by its very nature, the argument for SEL in schools 

becomes increasingly evident. Students who have strong social and emotional skills are more 

likely to succeed in school and become responsible members of society because they are better 

able to form and maintain connections with their peers and teachers. Schools offer adults with 

a unique and natural context in which they may intervene to support the development of social 

and emotional skills since so many of our kids' interpersonal interactions take place there. 

Report on Social Policy examines how schools might help students develop social and 

emotional skills (SEL). Family, school, and community support for children's emotional and 

social development is underscored by the horrific massacre at Sandy Hook elementary school. 
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There is no guarantee that school-based SEL initiatives can stop tragedies like the one in 

Parkland, but they may be an essential part of promoting children's well-being as they work in 

concert with other initiatives. In order to be successful at life, children must study more than 

just academic topics in school. They must also learn how to get along with others, control their 

emotions, and deal with social difficulties. But Jones and Bouffard make a convincing case and 

provide concrete suggestions for how schools might better incorporate SEL into the school day 

such that it enhances rather than undermines academics. More study is needed into how 

techniques that can be used throughout the school day (e.g., classrooms, playgrounds) can 

enhance children's social and emotional development in many school environments (e.g., 

cafeteria). A framework is provided for understanding the significance of teachers, classrooms, 

and schools, as well as the larger community, in fostering children's growth. 

for the benefit of children. The essay by Jones and Bouffard is accompanied by four 

commentary. In order to effectively use SEL practices in the classroom, David Osher 

emphasizes the significance of offering diverse supports, such as professional learning 

communities. Before implementing SEL tactics extensively, Kathleen Lane advocates for more 

thorough research on their efficacy and the implementation of a tiered approach to provide a 

continuum of services to meet the needs of children with different levels of ability and maturity, 

The piece by Jones and Bouffard is supplemented by Janice Jackson, who goes into further 

depth about a group dedicated to promoting SEL in schools. Austin Independent School 

District Superintendent Meria Carstarphen concludes the discussion by describing her district's 

efforts to promote students' SEL. SPR's analysis of past research takes a different approach this 

time around, instead drawing on that prior work to suggest potential new areas for future study. 

A wide variety of initiatives to enhance SEL in schools is critical, and these efforts must be 

integrated into all aspects of school life, both in and out of the classroom. Our understanding 

of emotional and social health is heightened by events like Sandy Hook Elementary School. 

The more adults who are involved in implementing evidence-based strategies for supporting 

SEL in schools, the better. 

Review of literature 

(H Kara 2014)studied “Social and Emotional Learning Skills Benefit the Social- Emotional 

Development, Well-being, and Academic Achievement of Young Children? Daniela” 

discovered and On the basis of this research, the You Can Do It! Early Childhood Education 

Program (YCDI) was shown to have an impact on the social-emotional growth of 99 kids at a 

Catholic preparatory and grade 1 school in Melbourne, Australia. Ten weeks of YCDI lessons 

were given to one preparatory and one first-grade class at random, while the other preparatory 
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and first-grade classes acted as the control group. Youngsters were taught perseverance, 

organization, and emotional resilience via the courses. An explicit, direct instruction program 

based on the “YCDI Early Childhood Curriculum was taught three times a week, supplemented 

with a wide range of social and emotional teaching approaches. Preparatory and grade 1 

students showed statistically significant improvements in social-emotional competence and 

well being, as well as a decrease in problem behaviors (externalizing, internalizing, and 

hyperactivity problems) and an increase in reading achievement (decoding text) for lower- 

achieving students. With reference to the function of explicit instruction in early childhood 

social and emotional development, these results” are explored. 

(Hynek et al. 1974)studied “Social and Emotional Learning in Schools From Programs to 

Strategies” Findings show that children's social and emotional development is influenced by 

their experiences in schools. Adolescents and children in classrooms and other educational 

settings must be able to control their negative emotions, maintain calmness and concentration, 

listen to and follow instructions, and navigate relationships with both peers and adults. Social 

and emotional learning (SEL) has become a common practice in schools around the country to 

help students develop these abilities. When well-designed and executed, SEL programs are 

linked with beneficial results; nonetheless, even the most promising treatments have small 

impact sizes. A novel strategy to teaching and reinforcing social and emotional learning (SEL) 

skills is advocated in this month's edition of Social Policy Report. Research necessitates novel 

methodologies and support tactics, and this paper presents some that are intended to be time- 

efficient, low-cost, and incorporated into academic programs rather than distracting from them. 

They are based on an organizational framework for SEL, as well as an assessment of existing 

SEL programming methods. With a series of principles and suggestions concerning the role of 

policy in the implementation of SEL in educational practice, they are presented. 

(Schonert-Reichl and Hymel 2007)studied “the mind social and emotional educating the 

heartas wellas Learning for School and Life Success” discovered and Social emotional learning 

(SEL) is the process of learning how to detect and control one's own and other people's 

emotions, cultivate empathy and care for others, build trusting connections and partnerships 

that last, and deal successfully with difficult circumstances. 7 When it comes to beneficial 

health practices, active citizenship, and academic performance, SEL competencies serve as the 

building blocks. SEL is sometimes referred to as "the missing piece" since it is an element of 

education that has not been officially articulated or given much attention until lately, yet it has 

a significant impact on student achievement. Fortunately, these abilities may be learned in 

supportive and caring contexts and environments. Self-efficacy education (SEL) also stresses 
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active learning techniques in which abilities may be generalized across curricular areas and 

circumstances when students are given opportunities to practice the skills that develop positive 

attitudes. 

(Donahue-Keegan, Villegas-Reimers, and Cressey 2019)studied “Integrating Social- 

Emotional Learning and Culturally Responsive Teaching in Teacher Education Preparation 

Programs discovered and An integrated approach to social-emotional learning and culturally 

responsive teaching (SEL/CRT) is presented in this article by the authors of this article. This 

framework has driven the advocacy and practical work of teacher educators in Massachusetts. 

In order to advocate for the inclusion of culturally responsive SEL in all teacher preparation 

programs in Massachusetts, this organization has come together. Also included in our 

presentation will be an explanation of our guiding framework, as well as the obstacles and 

possibilities met throughout the process. Our lessons learned serve as a guide for those who 

believe that integrating SEL/CRT principles and practices into teacher education is critical to 

preparing preservice teachers who can effectively support all students to engage successfully 

in academic rigor as well as develop strong social-emotional and civic skills”. 

(Garner et al. 2014)studied “Promoting Desirable Outcomes Among Culturally and Ethnically 

Diverse Children in Social Emotional Learning Progr..” discovered and As the title suggests, 

the major purpose of this paper is to reframe the conversation in order to evaluate how 

characteristics of sociocultural competency effect program creation and delivery in light of 

results from evidence-based research of SEL interventions. Multi-level heuristic model is 

offered to identify the theoretical constructs that we think are culturally-bound and connected 

with program content, implementation and assessment components of a SEL intervention 

program. The limits of existing SEL intervention initiatives are explored. It's important to point 

out that this endeavor has its limitations, and we give particular tactics and activities that may 

be used by school employees to encourage them to use socioculturally-based SEL practices in 

their classrooms. 

Conclusions 

In conclusion, this study's findings offered further evidence that “early children's academic 

success and well-being are rooted in their ability to manage their social and emotional well- 

being (Center on the Social Emotional Foundations for Early Learning, 2008). Other studies 

have proposed that by strengthening children's social-emotional competence via explicit 

training, it is feasible to raise their levels of social-emotional well-being and academic success. 

These findings are consistent with these findings. YCDI's significance as a proactive universal 

mental health prevention program for young children should be further illuminated by more 
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study on the program's long-term effects and the settings under which it is most effective. Early 

childhood educators (and young children) may benefit from the use of explicit and direct 

instructional strategies featured in formal social and emotional curriculum modules, given the 

complexity and difficulty of successfully teaching social and emotional” abilities. 
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